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AUTHENTIC MATERIALS AND LEARNER-CENTRED INSTRUCTION
IN MIXED ABILITY CLASSES

In this paper | will deal with the description of a task for teacher training.
The aim of the task is to help teachers realize how important learner-centred
instruction is in mixed ability classes. It will be emphasized, however, that for
learner-centred instruction to be successful it is necessary for teachers to
select authentic but realistic materials for their learners.

In Part [: Theoretical Issues | will define mixed ability classes and
Jearner-centred instruction within the context of a communicative methodolo-
gy. Then | will discuss the principles that should regulate selection of
authentic materials to be used for learner-centred instruction with reference
to the Greek learner of English.

In Part Il: Practical Implications | will describe in detail the task set up as a
problem solving activity | have devised and tried out with teacher-trainees’
and practising teachers®. Selected exemplary materials used in the
workshop will also be presented and discussed in the light of the rational
argued for in Part I: Theoretical Issues.

Part I: Theoretical Issues

1. On defining EFL mixed ability classes

In the context of foreign language teaching the term mixed ability class
can be defined in various ways. First, it can be defined in terms of learners’
levels of proficiency. It means that learners of the same age have different
levels of proficiency in the foreign language class as is the case with EFL
classes in state schools.

Second, it may be defined in terms of learners’ age differences. It means
that learners in a particular class are not of the same age, hence they do not
share similar social and cognitive perspectives as is often the case in private
and state evening schools®.

Third, a mixed ability class may also be defined in terms of differences in
cognitive style and learning strategies of the learners. This last definition

1. My fourth year students the last three academic years, namely, 81-82, 82-83, 83-84.

2. EFL teachers in the state and private sector.

3. Classes of this type may be found in programmes of certain frontistiria, the Popular Adult
Education (N.E.A.E.) foreign language programmes, the Workers’ Union (Epyatikn) Eotia)
foreign language programmes among several others run by the Greek State and some
non-profit organizations.
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seems to me to be a very important one. | will discuss my reasons for it
presently.

Due to hereditary and environmental reasons, all humans develop their
cognitive style and learning strategies based on culturally shared knowledge
of the everyday social and physical world. Researchers have differentiated
between an individual’s ability to solve problems and the manner or the
mode in which the problems are solved. Ability has closely been tied to
intelligence and cognitive development. Cognition has been conceptualized
in terms of various cognitive styles. Cognitive styles refer to individual
variation in preferred ways of perceiving, organizing, analyzing and recalling
information and experience, in other words how individuals process
information and think. (cf. Cohen, 1977).

The stylistic preferances in way of thinking and information processing are
believed to influence human functioning pervasively in a number of areas
from the cognitive to affective to the temperamental and interpersonal.
Cognitive style includes such dimensions as field dependance — field
independence; reflectivity— impulsivity or conceptual tempo and so on. It is
thought to be a relatively stable mode of adaptation that reflects an individual
's personality. (cf. Messick, 1976).

Needless to say, our EFL learners have developed their own cognitive
style and preferances for certain learning strategies as well as their
personality characteristics. Although our EFL learners have developed a
working system of cognitive style and learning strategies based on the
culturally shared knowledge of the everyday social and physical world they
were raised in and their Ly, cognitive styles and learning strategies are
personal and unique because each individual’s knowledge and experience
differs from each other's*.

While learning their mother tongue, our EFL learners might have
developed preferances for such learning strategies as practicing formal or
functional aspects of language, monitoring and inferencing for interpretation
and production, associating meaning with sound, or particular graphimic
forms and so on. Some of these strategies all learners in a class may share
as primary learning strategies; others they may not. See Appendix 1, p. 6 for
a list of potential learning strategies learners may make use of to do a certain
task. Differences in learning strategies may be even more important in
foreign language instruction since language teaching is not restricted to a
certain age although the overwhelming majority of foreign language learners
are children and adolescents.

4. For relevant research work in the area of learners’ preferences, learning strategies and
foreign language learning see Rivers et al, 1981: Bialystok E., 1981; and Birckbichler D. W. et
al, 1978 among several others.
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Consequently, if we take into account personal differences in cognitive
style, leaming strategies and experiences even the smallest group of
learners, homogenious in all other respects, (i.e. age, social and educational
background, ‘motivation and purpose, classroom facilities and teacher
proficiency) is a mixed ability class. EFL learners are a group of people of
different working abilities and personalities, which a good teacher should
take into account.

2. On learner-centred instruction in the mixed ability EFL class

The inevitable differences in learners’ abilities and individual preferences
has led to new educational developments in classroom practices. Foreign
language teaching methodology, in particular has orientated itself towards
learner-centred instruction. It is characterized by great interest in the
process of learning, learners’ individual differences in learning styles and the
active role that the learner may take in this process. The learner is now
viewed as a whole person, a unique individual, who brings a complex past
and present in the learning experience. The recognition of this reality forces
us to conclude that there is no one right method, nor certain right materials.
Different learners need different programmes.

Learners’ needs are usually defined in terms of what the learners’ ought to
know to function well in the L, (cf. Van Ek, 1975/1980; Van Ek et al, 1977;
Munby, 1978). However, learners needs should also be considered in terms
of learners’ experiences as well as congitive style and learning strategies, in
other words, in terms of what the learners are able (o do to learn the foreign
language.

Learner-centred instruction as defined above is based on human
interaction and interpersonal rapport while learners are engaged in doing an
activity or solving a problem. It also depends on learners’ willingness to
assume an active role in determining their own pace and quality of learning.
The techniques that seem to conform best to the requirments of learner-
centredness are primarily pair and group work. In this way it is hoped that
learning a foreign language may not be only a matter of accumulating
knowledge about it but also of experience.

There is a point to make here, however. This experience may be different
for each individual in the group or the pair. This is so because each learner’s
contribution may be different. A learner’'s contribution is relevant to the
learner’s abilities, personality and language needs. For as Littlewood has
argued, successful language learning in the context of a learner-centred
approach can only take place “if learners have motivation and opportunity to
express their own identity and to relate with the people around them”
(Littlewood, 1981, p. 93). For learners however “to have motivation and
opportunity to express their own adentity”” it is important that learner-centred
materials and exploitation tasks, activities and exercises are selected to fulfil
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the requirements of individual learners’ needs and experiences within a
group or pair.

A practical example of this view is given in Appendix 13b. In the activity
described not all members of the group are requested to participate equally
in the doing of it. On the contrary, some are more actively involved than
others. It all depends on their personality characteristics, preferred ways of
learning and experiences. However, all of them get their own “slice of the
cake”. This approach to responsibility sharing in an activity leads to
individualized learning within the group or pair in the sense that learners
contribution is related to their experiences and language ability.

Last but not least, successful learner-centred language learning also
depends on the teacher’s ability not only to present language data but also to
help learners to learn the foreign language in their own preferred ways. They
may do so by helping them to discover their own strategies or by helping them
to find out new solutions, that is, new strategies to tackle old problems. As a -
result the role of the teacher not as an authority but as an equal
communicator and participant in the teaching/learning game is absolutely
essential®,

3. On authentic materials in EFL mixed ability classes

As research in language learning and language development has shown,
language learning is the outcome of the interplay of knowledge and
experience with the immediate verbal and contextual environment of the
language leamer. Foreign language courses, however, either structural® or
functional’, usually provide the leamers with knowledge about the new
language and culture. Very often this knowledge in not related to the
learners’ immediate experience. With the introduction of role playing® and
simulation® in the foreign language classroom there has been an attempt to

5. For a discussion about the role of the teacher in the foreign language classroom, see my
paper «The Role of the Foreign Language Teacher Revisited' G.A.L.A. — Bulletin Vol 2 (1983)
53-64.

6. Any language course that takes the linguistic unit ‘sentence’ as a teaching unit.

7. Any language course that takes the communicative unit ‘discourse’ or ‘text’ as a teaching
unit.

8. Role playing may be defined as an activity which involves characters of everyday life
situations. It provide practice in particular language functions and their linguistic realizations
within a situation. Role playing is used in the foreign language classroom to stimulate interest,
enjoyment and motivation. It provides learners with an opportunity to use language actively and
spontaneously. The activity is usually teacher-controlled.

9. A simulation is a ‘classroom copy’ or ‘model’ or real life events. Essential background
information is given in the form of texts, recordings and/or documents. A simulation is not justa
long role-playing activity. Learners will not only be playing roles but they will be also drawing on
their own experiences sharing the decision making and problem solving with each other. Unlike
role playing, simulation is open-ended. The teacher’s role is to make sure that the simulation
runs smoothly; otherwise, he/she does not interfere. Simulation as a classroom technique was
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introduce experience in the classroom. In many cases, however, role playing
and simulation are far removed from the real experience of the learners. To
make myself clear, | would use the following example. Learners are often
asked 1o role play a visit in London. How much do learners know about
London from personal experience? How easy is it for them to see
themselves there in the near future? Content wise this type of activity is still
based on possible knowledge, not on learners’ experience. The more
remote the situation and the roles are from the experience of the learners,
the more ‘unreal’ the language they use becomes. In role playing and very
often in simulations learners have the support and the protection of a mask
to hide behird, they speak as the characters in a situation, not as
themselves.

We may partly overcome some of these problems if we introduce use of
authentic but realistic materials for role playing and simulation activities in
mixed ability classes. Authentic materials are usually defined as any written
or oral source of language addressed to and used by native speakers in
natural communicative events. Not all authentic materials are good enough
for learning/teaching purposes, however. Authentic materials must also be
realistic and relevant to learners experiences, cognitive style and needs. For
authenticity is not only a matter of working from genuine materials. There is
more to that. Learners must be also enganged in meaningful activities and
tasks whereby they may exercise their cognitive abilities for making sense
out of signs in utterances, objects, diagrams and/or pictures.

They will be most willing to do so if they feel they are involved in solving
problems which are worthwhile and are conceptually related to their own
knowledge and experience and their potential needs.

Consequently, the questions to ask are as follows: In what situations and
roles can learners more easily identify themselves with and may they see an
immediate use of what they are learning? When will they need to use the L,
to communicate and to express their own intentions and purposes either in
face-to-face communication or in writing in the immediate future outside the
classroom environment? If we want to be honest with ourselves we must
admit that the possibilities are rather rare. No wonder if it may sound odd for
our adolescent learners, in particular, to be asked to communicate their
intentions and purposes to each other in the L, since they have their Ly to do
so. Foreign language learning is still a matter of knowledge for them, not a
matter of experience.

I would suggest, however, that there might be a solution to the problem.
Talking or writing to a friend or casual tourist or a pen-pal friend may be an
experience our learners are acquainted with or they may easily see

the outcome of the development of ESP (English for Special Purposes) and EOP (English for
Occupational Purposes) programmes.



158 ZO®IA MAMAEYOYMIOY-AYTPA

themselves involved in. Such a possibility may offer them a purpose in
learning°.

The fact that this country receives an influx of tourists each year makes
this claim valid. Where else may learners of English for general purposes —
children, adolescents or adults — use the foreign language they are learning
in natural communicative events but in their travels across the country or
abroad?

In the light of the above argument, what topics, we may ask, would our
learners be interested to talk, read or write about which would satisfy their
needs when making contacts with their potential friend(s) or acquaitance(s)?
| would broadly categorize the topics that might interest the Greek learners in
three basic thematic categories: first, learning to talk about the people whose
language they are learning, their culture and their country; second, learning
to talk about self and country; and third, learning to talk about the world
around us — problems and events of common interest in our world at our
time. (See also Part Il: Practical Implications for discussion and practical
examples).

Authentic but realistic materials for learner-centred instruction can be
found in a variety of sources.

Newspapers and magazines are the primary source but other sources
such as brochures and advertisements for tourists, programmes and tickets,
popular songs and leaftets, books for native speakers, medicine boxes and
instructions, street and station signs and so on are useful too. Teachers may
collect materials themselves or they may involve the learners in that, too.
“ Learners may bring to class those language sources they find of interest to
them. Learners’ involvement may increase their motivation and will reflect
their own potential interests and needs much more closely.

We must always remember that a full description of our learners’ needs
cannot be simply contained in a syllabus, in reality it goes beyond it. If
learners are involved in sampling for authentic materials, they are engaged
in self-directed learning and become primarily responsible for the organiza-
tion and direction of their learning.

Materials may be used as found or it may be necessary for teachers to edit
them before they use them to suit the learners’ needs and purposes. Editing
may mean an occasional change of vocabulary items to shortening of the
text or even breaking down sentences to shorter ones to suit the needs of
the learners. It may else mean that a number of authentic texts covering a
common topic can be presented together as one unit. (See Appendix 5).

10. The role of foreign language learning for the promotion of international understanding
has been well documented in the work of the Council for Cultural Cooperation of the Council of
Europe. See ‘Moderm Language Project: A European unit/credit scheme for foreign language
learning’ and relevant publications, Council of Europe, Strasbourg.



AUTHENTIC MATERIALS AND LEARNER-CENTRED INSTRUCTION 159

Finally, teachers may blend text and visual materials from different sources
to facilitate interpretation for learners.

When the teachers use their own selection of authentic materials in the
class, it is also required of them to prepare exploitation materials for them,
too. When doing so teachers must choose exercises, activities and tasks
that best suit their learners’ needs and fit the materials in question well
enough. The tasks, activities or excerices they will devise or adopt must
evoke the learners’ learning strategies such as guessing, inferencing,
predicting and so on, (See Appendix 1, Information Sheet 4, p. 6), and
activate their ability in handling language as a means of communication.
This activation is the result of an interaction between authentic language
materials and their knowledge and experience about language in use as
they participate in interaction process.

Learner-centred activities may help learners develop all four skills.
Learners are trained to receive, interpret and transmit messages relying on
their knowledge and experience as a first source for communication
processing.

Classroom activities that incorporate such classroom techniques as
pair-work, peer-tutoring, peer-correction, group work, individualized projects
and so on seem to fit best learner-centred instruction. Teachers’ efforts
should aim towards making language learning a matter of experience, not
only a matter of knowledge for their learners in the context of the foreign
language classroom.

Part Il: Practical Implications

1. A teacher-training task: a workshop

This approach to using authentic matrials for learner centred instruction in
mixed ability classes has resulted in a teacher-training task. (See Appendix
ilo))s

On page 1 and 2 there are instructions to the participants about task
organization, the authentic materials bank and the exmploitation tasks bank.

The authentic materials bank consists of a great number of authentic
materials collected from a variety of sources, such as newspapers,
magazines, brochures for tourists, textbooks for native speakers and so on.
Participants in the task are invited to go through the materials and select
those that best fit their learners’ needs (See Appendices 2-13).

The exploitation tasks bank consists of a number of exploitation
excersices, activities or tasks. Participants are requested to match exploita-
tion tasks with materials appropriately (See Appendices 2a-13b).

In Information Sheet 1, p. 3, participants are requested to enter relevant
information about learners’ age differences (if any), learners’ level of
competence in English and learners’ linguistic and/or communicative needs.
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Due to differences in cognition, personality, experience and language
proficiency learners will be divided in groups to work together. Next
participants may enter information about learners’ socio-cultural background
and interests so that they may look for appropriate materials for them.
Finally, there are two more open-ended entries for the participants to fill in
accordance with the specific requirements of a particular class. As with
syllabi no questionnaire may be so exhaustive as to forsee all possible
needs of the learners. Obviously, needs vary from year to year, from class to
class and from region to region. The finishing touch should be put by the
teachers themselves who know best the real needs of their learners.

In Information Sheet 2, p. 4, participants are requested to fill in General
Learning/Teaching Objectives. These objectives are relevant to contextual,
sociolinguistic and linguistic features to look for in materials in relation to
learners’ needs and interests. Materials may serve different aims in the
classroom. They may be used to introduce new vocabulary, for instrance, or
to review structures and functions in new contexts. They may also be used to
drill structures meaningfully. Finally they may be used by learners to
ptractice aspects of language use or for free communication centred
around a certain topic in a certain context. It all depends on learners’ needs
and the potential benefit they may derive from such activities.

In Information Sheet 4, p. 5, participants list their objectives in terms of the
channel or channels to be used — oral or written — as well as the skill or
skills to be developed. Depending on learners’ needs groups may need the
development of different skills.

In Information Sheet 4, p. 6, participants may list their learning objectives
in terms of the potential learning strategies the learners may select to do the
task.

In Information Sheet 5, p. 7-8, participants list their teaching/learning
objectives in greater detail. The information they have entered in Informa-
tion Sheets 1-4 and their search through the authentic material bank and
exploitation tasks bank can help them to become more specific about their
learners’ linguistic and communicative needs as well as the contextual
features of materials to be used by learners. Obviously, similar materials
may be used to fulfill different learning/teaching objectives. Differences in
learners’ cognitive style, learning strategies, experiences and needs may
lead the teacher to decide on various tasks and activities for different groups
of learners for the same materials. See for instrance Exemplary Materials,
Appendices 13a/13b.

In Information Sheet 6, p. 9, participants are requested to verbalize the
rational they followed in doing the task, problems they faced and how they
solved them through talk.
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2. Exemplary Materials: A Discussion

In this section | will discuss very briefly some of the exemplary materials
from those used in the teacher-training task'’.

Usually, young learners, children and adolescents, do not have particular
needs for learning English. For most of them English is either a subject they
have to take at school or they are simply sent by their parents to an evening
language school to learn the foreign language. Consequently, motivation,
purpose and interests are rather low.

Learning to use a language, however, is the outcome of the interaction of
a language user’s knowledge and experience in relation to his/her interests,
motivation, purpose, age and needs for expression. The knowledge and
experience a language user develops is primarily language and culture-
specific. Consequently, materials that are too much L, culture orientated
may add additional problems to the learning load of our learners. From
authentic materials for young learners we may select those that reflect
experiences known to our learners. We can exploit young learners’ curiosity
and need for experimentation with language and the environment through
the use of the foreign language as an alternative way for expressing known
experiences'2.

An example of this approach is given in Appendices 2/2a and 3/3a. In
Appendix 2/2a the learners are requested to write in the balloons following the
instructions given to them how puppets introcluce themselves to an audience
in English. In Appendix 3/3a younger learners are requested to sort out, label
and categorize the objects in a Scrambled Shoe Shop-window. Both
activities are within the experience of younger learners and fun to do in the
foreign language. In this way authentic materials may be used to drill
structures meaningfully and functionally making use of the learners’ own
knowledge and experience. They may also be used to build up learners’
vocabulary meaningfully while training them in the use of dictionary work in
order to learn to spell words correctly in English, as in Appendix 3/3a, see
also Appendix 4/4a. In both examples the skills to develop are speaking
listening, reading and writing. Potential primary learning strategies for the
learners to make use of are: hypothesizing, memorizing, categorizing,
imitating and matching.

Older learners, adolescents and young adults, might like to talk about their
personal hobbies, interests, things they like or dislike (See Appendix 4/4a for

11. The materials used in the teacher training workshop were collected over a number of
years. They come from newspapers, magazines, brochures and maps for tourists, children’s
magazines, textbooks, instructions and so on. Some were edited to suit our purposes. All
exploitation materials were prepared by the writer herself.

12. For a discussion about principles of selection for materials for young learners, see my
paper ‘Reading to Children Reading by Children’ G.A.L.A. — Bulletin Vol. 3 (1984) 234-246.
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instance), about problems and events of common interest in our world and -
in our time e.g. drugs and youngsters or violence in our world (See
Appendix 5). The learners might like to talk about their country or about
aspects of every day life there (See Appendices, 6, 7, 8). It is usually fun but
also a great surprise for the learners when they discover how things they are
familiar with and usually take for granted can be talked about in the foreign
language they are learning. It is worth noticing that in some activities a
member of the group or pair is supposed to be a foreigner. The presence of a
foreigner even of a ‘let's pretend’ one may make the use of the foreign
language sound more natural.

Authentic materials may also be used to draw comparisons of aspects of
life between their country and the foreign country. (See Appendices 9/9a). In
this task for instance learners are requested to compare and contrast a
Sunday BBC T.V. programme with an equivalent Greek television pro-
gramme.

All these activities help the learners develop their communication, reading
and writting skills while they may make use of a variety of learning strategies
such as inferencing, predicting, matching, transforming, analysing and so on
to do the tasks. Which strategies the learners may use will depend on the
nature of the task and the specific learners’ learning style.

Other type of authentic materials may help learners to learn to talk about
their language, namely Greek, and its contribution to the world (See
Appendix 10). A second aim of this task is to make learners aware of what is
common between Greek and English. They also become aware of certain
learning strategies, namely, breaking down linguistic information, that is,
analysing and then relating new information to old information, that is,
matching. Here learners rely on their knowledge and experience as
speakers of Greek.

A teacher may have even more difficulties to decide about authentic
materials for learners with special interests such as Lycio Learners or music
students. A possible solution might be to use authentic materials related to
the learners interests in relation to the specific subjects (DESMI) they take.
For instance lycio students who attend DESMI 1 might find it interesting to
read about medecine prescriptions, medical instructions and so on. On the
other hand, lycio students who attend DESMI 2 might like to read about
computers and related matters. (See Appendix 11).

Music funs may find it more interesting and more fun to work with
authentic materials related to their area of interest such as the one
presented in Appendix 12.

On the other hand, the same materials may be used with learners of
varying competences and ages as well as for different learning/teaching
objectives. Appendix 13 is an example of such a possibility. The aim of the
first exploitation task in Appendix 13a is for the learners to review certain
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vocabulary items and practice specific structures the teacher might decide
upon. It can be done by pairs of learners for peer-teaching purposes and for
practicing usage aspects of the foreign language.

In the second exmploitation task (Appendix 13b) the same material may
be exploited in a completely different way. The most outgoing and
competent members of the group may take an active role whereas the more
shy and less competent members may take a more receptive role.
Nontheless all of them participate in the task to the best of their ability.

Concluding Remarks

The aim of this paper was to discuss the importance of learner-centred
instruction in conjunction with authentic but also realistic materials for the
Greek learner of English in mixed ability classes. It was stressed that not all
authentic materials are usefull for teaching purposes just because they are
used by native speakers. They must also be relevant to learners’ knowledge
and experience, needs and purposes. The need to look at the learner as a
unique individual who has developed his/her own strategies and preferances
for learning was emphasized. The recognition of this reality makes it
necessary for teachers to try to open up their teaching practices and
incorporate learner-centredness as a permanent feature of their classroom
practices.

In Part Il: Practical Implications the teacher-training task and the
Exemplary Materials were presented and discussed. The task and the
materials were the outcome of the theoretical issues raised in Part I:
Theoretical Issues. It is hoped that an awareness of the theoretical issues
involved in the principles for authentic materials selection will equip teachers
with these insights that will allow them to make their own choices to fit their
learners’ cognitive, learning, personality and foreign language needs.
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MNEPIAHWH

ZogiaMamaeuBupiou - AUTtpa, AuBevTiké UAIKO yia Sibackalia
Kai n padnrokevtpikr didackalia tng AyyAikii¢ wg EEvng yAdooag oe
TAEEIG UEIKTAV IKQVOTHTWY

2’ auth v epyacia neptypdeeral pia doknon (a problem - solving
task) yia Tnv eknaideuon kaBnyntav tng AyyAikng wg &vng yAdooac.
2Komog TG doknong outng eivar va Bondrioel Toug KaABMYNTES
(exmatdeudpevoug N peTeknaideuduevoug) va KataAd8ouyv méoo ana-
paittn eival n paBntokevTpikn S1BAoKAAia OTIC TAEEIG PABNTAOV e
HEKTEG IKavoTnTeg. Emonuaivetal emiong OTL 1 padnTokevIpikn
d1daokahia yiveTal MeEpLOOGTEPO EMUITUXNG, 6TAV 0 KABNYNTAG XPNOLUO-
rolel auBevTikd UAIKG, AN CUYXPOVWG TIPOCAPLOOUEVO OTIG YVOOELG
Kal epnelpleg, avaykeg kat okomolg Twv uadntdv kat Kupiwg oTIg
OTPATNYIKEG HABNONG mou éxouv avamtU&el ol padntég katd Tnv
€KPABNON TNG WUNTPIKAG TOUG YADGOAG.

H epyaoia diaipeital og 300 PEPN. STO MPOTO PEPOC napouotddeTal
TO BewpnTiKé UEPOG TNG epyaciag kat divetat o OpPLOUOG TWV 6pwV
«auBevTiko UAIKS yia Tn Sidackalia tng AyyAlkng wg EEVNg YADOOAG»,
«HABNTOKEVTPLKY B18ackahia» KAl «TEEELG HEIKTOV IKAVOTHTWV» uéoa
01O TMAQICLO TNG EMIKOVWVIAKIG peBodoAoyiag yia Tn Sidackahia Twv
&€V YAWOOo®V. Opoing ektiBevTal ot BaOIKEG APXEG TIOU TIPEMEL Va
Bl€mouv v erhoyn aubevTikol UKol yia XPHion o€ pabnTokevIpikn
ddackaAia pe avagopd otov ‘EAAnva onoudaosTn ™G AYYALKNC.

210 deltepo pépog mapouaialetal AemTOPEP®OG N OpYAVWOT Tng
AoKnong Tou ypnaotuonoleital yia ™V eknaideuon twv KaBnyntov.
Mépog Tou auBevTikol UNIKOU yia St5ackahia Kal ot QOKACELG TIOU TO
Oouvodelouy, Kal Mou xpnotlporoleital anéd TOUG Kabnyniég otnv
doknom, napouctaZetat kat aklohoyeital oe OXE0N Ue TIG MPAKTIKEG
avaykeg tou ‘EAAnva ualnti ™G AYYAIKNAG YAGOGAG.
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Appendix 1

Authentic Materiels and Learner—centred Instruction
in Mixed Ability Classes

A TEACHER-TRAINING TASK
INSTRUCTIONS

ATM: To arrive, through discussion, at a consensus
over what kinds of authentic materials (and
sources of materials) may be relevant to your
learners' needs, applicable to their level of
English and cognitive abilities and suitable
to develop their communicative competence
in English as aforeign language.

TASK: 1. Split yourselves in groups of four. One of you
will act as the leader of the group.

2, Work with your group and draw a profile of your
learners, Remember that net all your learmers
share the same needs. Some need improvement in
linguistic competence, others in oral use of the
language and so ons You may group together
learners who share similar needs and interests
or are of the same age, You may split your
learners in as many groups as you feel it
necessary. In this workshop you will work with
& minimum of one group (i.e, all learners will do
the same task) or a maximum of threes

Fill in the necessary informatien in Information
Sheet 1.

3, Decide on teaching/learning objectives for each
group of your learnerse. The information requested
in Information Sheets 2, 3, and 4 will help
you to make your decisions. Fill in all entries
with relevant information.

@Sophia Co Papaefthymiou-Lytra 1
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4, Your leader goes to the materials benk on the
desk at the corner to find appropriate materials
for yewur group or groups of learners. Of course,
you need materials for each group te suit their
needs. Discuss the materials your leader has
brought for your group and reject the materials
which don not conform to your requirements,
Return the rejected materials to the desk. Other
groups might like to use ite Remember to checlk
materials rejected by other groups. You may find
something useful there.

2 Bach group should send one person as a'rummer’®
to other groups to see if they may be holding
materials which suit their requirements better -
in which case the ‘runner should try to convince
the group to give up the materials,

6o After your group has decided abeut teaching/
learning objectives and relevant materials,
turn your attention te exploitation of the materials,
Go through exploitation sheets (i.e. task

sheets) and choese those that best suit your
purposes. Please do as for materials in 4 and 5.

To Your leader will take down notes about your choice
of materials and relevant exploitation tasks,
See Information Sheet 6.

8. At the end the leader will report +to the other
&roups .
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INFORMATION SHEET 1

LEARNERS® PROFILE : General I

Group A Group B Group C

Age

Level

Linguistic
Needs?

""Communicative

Interests

Socio=cultural
background

+ Please add any other you consider appropriate,
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INFORMATION SHEET 2

LEARNING/TEACHING OBJECTIVES : General II Linguistic, socio-linguistic

contextual features of materials related to class worke

( Tick as appropriate )

material to

e

to

introduce
teach/learn s

4

&

to

review

to

practice

to com-
municate

z7c

a

é

[«

~| 4

%

=Y

linguistic features
(grammar, voce. etcs)

sociolinguistic features
(functions,roles etc.
and appropriate language)

cultural features (i.e.
ebout the people and
their culturessongs, lit.
paralanguage etce)

]

to learn to talk about
myself and my country in

Do

to learn to talk about
problems and events of
ecommon interest in our
world and our time

b S

+ Please add any other you consider appropriate.

] S T

k]
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INFORMATION SHEET 3

LEARNING / TEACHING OBJECTIVES: Specific I 5
:to develop skills + abilities

individual skills group a group b group C

listening

speaking

reading

writing

integrated skills/

abilities group & group b group ¢

listening/
speaking

listening/
writing

reading/
writing

listening/writing
speaking

reading/writing
speaking

reading/
speaking
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INFORMATION SHEET 4

LEARNING/ TEACHING OBJECTIVES: Specific II Tick the
potential learning strategies learmers may make use of
to do the taske.

Groups

Potential learning
strategies a b °

memorizing

imitating

repetition

matching

transferring

categorizing

evaluating

guessing

hypothesizing

identifying

analysing

working out
assumptions

predicting

inferencing

transforming

generalizing
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INFORMATION SHEET 5

LEARNING/TEACHING OBJECTIVES: Specific III Insert details about

1.

2,

To
a.

8o

b

°

Co

what your learners would do in relation to materials and
eagl.oitation tasks.

develop linguistic competence in terms of
granmar

vocabulary

practice specific language funtions and related speech acts
how to

situation

participants(irobs)

subject

how to

situation

participants(irshy)

subject

how to

situation

participants(: nreu)

subject
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3o To learn cultural features
a., about the people i.e. customs, habits etc

b. about their culture i.e. songs, literature, paralanguage
etco

4, To learn to talk about myself and my country in L2

5% To learn to talk about problems and events of common interest
in our world in our time
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INFORMATION SHEET 6

MATERTALS AND EXPLOITATION TASKS

Please write down your comments about your choice of materials for
your learners and relevant exploitation tasks.
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Appendix 2

Using Authentic Materials in Mixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

RIS \\,/.\\\nu\ I TR G LAYy nat 84 o SUTANN YA ACTENVIRN | e VTV
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Appendix 2a

Using Authentic Materials in Mixed Ability Classes

An in-service teagher-training task
(©) Sophia C. Papaefthymiou -Lytra

This ie a Puppet Show!
- Do you remember what puppets say when they come on
stage?

-~ They introduce themselves to us. They also tell us
how they feel.

- Listen to what Alice the first puppet says:

Y Hello, I 'm Alice
and

I 'm happy."

low work together. Choose a name from the list for
the other puppets, try to guess how they feel and
help them to fintroduce themselves.

Names Feelings
Peter hungry
Susan sleepy
John tired
liary sad
fine

Fill in the balloons with the right answert
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Appendix 3

Using Authentic Materials in liixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra
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Appendix 3a

Using Authentic Material in Mixed Ability Classes

An in-service teacher-training task
(© Sophia C. Papaefthymiou-Lytra

A SCRAMBLE SHOE SHOP-VW INDOW

Look at the shop-window carefully and listen to the
shoes crying out:

" Help! Help! Where is my partner? ®

a, Can you help? 0f course, you cant{ That's how you
can do it: colour each partner with
the same coloured pencil,

b. Now number each pair

and name it.

Remember if you have problems you may look up the word
in a dictionary!

ceo Now look at these pictures. Write under each picture
who wears which pair.

(2
Egg "||{‘|||||)
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Appendix 4

Using Authentic Materials in Mixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

The Foflowing rbemns shatd b brevght i th
Vou fvﬁf\/do«/ ' {/ {n ‘,;:>.;"L£'f—ia_ boq o dﬁ\/ PCLC/’/()
— hat with beim

— exbo pair of sreclcens

o baH)Mg SO - caln geat™
- Yol ovhional 'equfpm,q%
- lunch — Conteen

— 2 hole noteboole

S (] c L2,
St agelh — DN /’“-f/lc 7l
7 [Pzl

= & wng Jogses

In OQUWIFOH +¢ the. above fv"frni, e e llozotn
Shovld be beovght 0a olrecnigh f< 1 (in dottle
baj ot day P&g{,()
~ slegping bag
- ground C/C)\L‘!’\ '
— 1= changes of cloties
- junch o frst o{a\/
- eating Licasils
- unbrigkable plote ond cop
- Llesi light= '
— Sw'(’w.l"-«er
— dpilet acticles (' focth i:;rushl
<§~0(J‘Hf‘a'7%‘£‘;‘ﬁ/ (e b/!‘zwos!q;}
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Appendix 4a
Using _ Authentic Materials in Mixed Ability Classes

M in-service teacher-training task
(© Sophia C, Papaefthymiou-Lytra

Task sheet

&+ Suppose you are going cemping with your friends.
Jot down what items you should have with you.

beo Now compare your list with the list you are provided
withe
In your opinion, is there anything important you might
have left out?

Remember that you can use your dictionary if you don 't
know how to spell a word.

Now that you finished the first task try to do the
second one. Answer these questions about the

material you were given:

- Who might have written it?
- Who might this person have prepared it for?
- Why did this person write it?
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Appendix 5

Using Authentic Materials in Mixed Abiblity Classes

An in-service teacher-training task

@ Sophia C. Papaefthymiou=Lytra

ATTACK VICTIM'S
PLEAS IGNORED

Passersby ignored the dries
of adsa-?éyar-old wokian wh
e

for severe bruising to the head,
back and legs. The muggers fled
with her purse containing £5

SYRIAN SHOT DEAD

By Our Munich Correspondent

A Syrian businessman found
ghot dead in his Munich home
might have Dbeen politically
assassinated, West = German
police said yesterday. They
3f_lienuﬁed him ‘as Saffat Mayed,

DISASTER TOLL
The fin;

Nations Disaster Relief
announged in Geneva yeste
—Reater.

Taylor 7

wants end
to feud

By COLIN GIBSON

(GRAHAM TAYLOR, the

Watford manager,
would sacrifice a place in
the F A Cup fourth round
if re could be guaranteed
there would be no- crowd

&rouble at the local derby
match with Luton.

Mr Taylor was worried that
the pairing “was simply not
worth: the trouble -it -causes "
when the draw.was made in
December: He said: “ A small
minority of people turn. these

Eames injo. feu

YOUTH JOYRIDER
KILLED DRIVER

A te “ "
iS00 " ovrider  soho

Whtle
Deli
sears 300
yeshis

—

FIVE BOYS HELD

Five boys, all aged absut 11,
were detained by police in a
dawn raid at Cavers] Read-
i?)g, Jyesterday, when more than
40 stolen bieycles were found in
alock-up garage.

DEATH CRASH
HUSBAND HELD

By Crime Staff
‘Detectives are investigating
the death of a woman whose
ody was recovered from a
wrecked car on the M1 near
Stanmore, Middlesex, early
yesterday.

The husband of Mrs Elaine
Brown, 26, of Nottingham, who
was._ .driving, sustained chest,
head ‘and leg injuries. Scotland
Y arrest,

ard said ke was ynder

WARM WELCOME
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Appendix 5a

Using Authentic Materials in Mixed Ability Classes

An in-service teacher-training task
¢ Sophia C. Papaefthymiou-Lytra

Task_sheet

- These are cut-outs from newspaoers. They all deal
with a2 common theme. Read them carefully and find
out what the theme is.

- liow that you know what the theme is. Try to answer the

following question:
i Is this the result of bad intentions only?

Support your point of view with examples
- from the handout.

ght have performed

e o statistical analysis & out who
hat it is described in each text from the information you

|
{
|

ca. get Trom these eight texts.

1 & 5 4 2) 6 1 8

adolescent |

child

- liake a list of the words and phrases that are strongly
indicative of the theme of these eight texts.
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Appendix 6

Using Authentic hiaterials in liixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

It's Greek to me

Doyouknew

your Gresk myths? Thisisa |
It 4 e little Cupid
wag thegoddess of ST

wisdomand alsoof war.
Afamouscity in Greece
was named in her
honor.

2.

wasthegod of thesea
whofrequently traveled
inachariot pulled by
dolphins. His ter
gras alargetrident.

. WAS
thegoddess of loveand
beauty. According to
legend she rose from the
sea. Shereceiveda
golden apple for her

great beauty.
ANSWERS
2porgdy

TWOPEISO
BTNV




184

Z0®IA MAMAEYOYMIOY-AYTPA

Appendix 7

Using Authentic Materials in Mixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

_—

— FROM GREECE TO ITALY =

ARRIVALS DEPARTURES
ATHENS = 14.00 BY COACH
PATRAS 17.30 BY COACH 21.00 IONIS
CEFALONIA 24.00 00.30 NEXT DAY
ITHACA 01.30 01.45
PAXI 05.00 05.15
CORFU 07.30 08.00
BRINDISI 15.00 =

SAILING DATES

MONTHS

JUNE

JULY

E
2 e 0813 Y22 226 B30

SEPTEM.

BB s BE - B3 02

* Departure from ITHACA-CORFU one day later than the dates
mentioned above.

* Departure from PAXI one day later than the dates in biue frames.

COACH TERMINAL IONIAN LINES AGENCY

4, MARNI ST. ATHENS TEL: 8222068 - 8224079
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Appendix Ta
Using Authentic Materials in Mixed Ability Classes

An in-service teacher-training task
@ Sophia C,Papaefthymiou=Lytra

You are in Paxi and you want to go to Italy to spend a week
touring the country. You definetely want to leave sometime

between the 5th and the 14th of July. Look at your prospectus
carefully. Pick up the most appropriate sailing date and

write a telegramme for the IONIAN LINES agency to book a cabin
for you.
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Appendix 8

Using Authentic Materials in Kixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

At COPIGHT)

SALAMINA

'\Y’j’

Spe

K,
SPETSES

. KOLPOS

. ARGOLIKOS
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Appendix 8a

Using Authentic Material in Mixed Ability Olasses

An in-service 't‘é.cher-training task
@ Sophia C, Papaefthymiou-Lytra

Iask sheet

You and your friend will drive to Epidaurus with a foreign
friend to attend a drama performance of the National Theatre
of Greece. You suggest you should take the inland (01d)
road to Epidaurus because your friend will have the op=
portunity to visit and see places. Trace the road on the
map to find support for your argument,

Your friend suggests you should take the new road to Epidaurus.
It's more fun, relaxing and you can go swimming o

Remember that yuu will be leaving Athens at 6:30 in the
morning, the performance starts at 9:00 pm.and it takes about
three hours and a half from Athens to Epidaurus by the
inland road and two hours and a half by the new road
non=stope

Your foreign friend is not helpful at all. He constantly
asks questions about what he can do or see on his way

to Epidaurus. He finds both plans so exciting that he
cammot make up his mind about which way may be better.
He is nuinsance with his questions, not a help}
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Appendix 9

Using Authentic liaterials in kixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

| TELEVISION —SUNDAY

—

6 40 SONGS OF PRAISE—From Guildford Cathedral,
- 1 with Geofirey Wheeler.

7 15 HEDEHI: The Graven Image. Joe Maplin has
.m. Mr. Benn, rpt. 815 Sundav Worship: Jesus and commissioned his owrm statue for the holider
lo!ﬂ’vL\lLS&, from St. Aldate's Church, Oxford. 10 Asian camp.
Macurine, 1030 Thinking in Actlion:  Creativiis, Desi€”. 7 45 THE THORN BIRDS—Part one. Ausiralia 190
8.0 Maths Help rpi. 1038 Greek Langusge and THE syl fhe Rivepartif aine Rour it Lmilion
People, r;u 1125 The Unemployment Ind ess. gaar criion Ho SSEIINE_NOYEL OV
Srick ¥ Much Carrati Rpt. 1130, Business. Club: Thinks CollcenfMcduliough, fand Il suspect itihas deterie
Anead, rpt. 1215 See Hear! 1240 Making the. Most L ey el nar
T ieror rpL 1.8 Farming; Wmh-‘ mo umm sl A e can oot “”;’ SHEmder
R L imes s unbclicvadle, as when the Tovearold
Daubles Champiaaship Final from the Roval Albert Hall A paralStinvCh it talred and| venyicronhet
445 Lifeboai: A Bit Like a Fireman on Shift.  First of e tenmy Plove Jecene lthlal naked Richand
e S Series A Humbe fennat i the coui's hamberlain a< a Roman Catholic priest who takes
5 The

baths in semi-public. There is next to no feeling
g:i;di::";:re"ui manned, fulltime “lifeboat.  $.1 of Australia. but much dislogue which manages 1o

be both inHated and empty at the same lime. I
NEWS, WEATHER.
545 940

NEWS, WEATHER.
THE HOLIDAY FPROGRAMME-Amne Gregg with
55 he main item, a twoweek holiday i the Far § §§ THAT'S LIFE—Es
LISL plus a high-speed holiday in France and Cliff part series. |
Miehelmoreenighis hor el erotd; Bite MIsle RO 1 ¥40) EVERTMAN-Do You Sincercly Want to Live for |
lent: Ever? Thep L\le}_[\lensmn movement filmed in :
o ink America eter France reporting on man’s quest
THAT'S THE LIMIT—Think about Drink.  The
D i . Rveascicsscarioni fowrsto Lenlod tarfimmontality |
drink and stay healthy, presented by Derek {] 2{) THE SKY AT NIGHT—The Winter Sky. ‘
Griffiths.  For once it's not just about driving, but o
on the general ‘health haiard, our aicohol ‘cone || 4Q TENNIS—World Docbles Championship.  Findl |
sumption having doubled in “the last decad highlights. 1230 1

her Rantzen starting a new 26

GUIDE BY RONALD HASTINGS

S E
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Appendix 9a

Using Authentic Materials in Mixed Ability classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra

ao This is a television programme of BBC-1. Read it carefully
with your group. Then classify the productions of that
day's broadcasting under certain major headings:
sports, entertainment, documentaries, education.,

be Can you discover any other major headings? Then write them
here, oL

colow get a Sunday TV, programme for the Greek TV. Do with
it what you did in a, and b, for the BBC-~l programme,

d. Compare your findings. Report them to class,

Remember that one of you will act as a leader of the group.
L He/she or some other volunteer will report to class.




190 ZO0IA MAMAEYOYMIOY -AYTPA
Appendix 10

Using Authentic Materials in lixed Abiblity Classes

An in-service teacher-training task

Sophia C. Papaefthymiou-Lytra
© Wordmaker
Youcanbea
wordmaker. If you know
theGreek roots and
prefixes of words, you

can easily discover the
\ meanings of many

words. Study these
examples:

® astrology: astro=
star + logy = study of the
stars.

® polygon: po

: pol
(many) + gon (sldt):’d) =

many sided.

® periméter: peri
(around) + meter
(measure) =1 measure

around

Usewhat you know
about Greek roots to
work out the meanings

o k1 e

-

Canyou figure
these METER-DEVICE FOR
MEASURING
words mean? h. thermometer.
i. J. speedometer
AUTO — SELF OF BY k. pedometer
ONESELF
A. aul ph. TELE-LONG
B. auto phy. DISTANCE: FAR
c. automatic. 1. telephone
d. automobile m. televison
PHONE-SOUND n. telescope.
e. telephone. o. telegraph
f. microphone.
g. saxaphone.
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Using Authentic Materials in Mixed Ability Classes

An in-service teacher-training task
@ Sophia C. Papaefth}miou—Lytra

In the deluge of computers, &t last
re's a ray of light.
The Rainbow. The personal computer
Digital.
Acomputer so well thought out, it will
you perform any task quicker.
A range of software programmes
been specially written for most kinds
sinesses.
We offer the most comprehensive
port system available. From
tructing you how to use the Rainbow,
maintaining it at your office.
Think of it as a pot of gold.

ational (Europe),
. Geneva, (022) 933311

e
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Appendix 1lla
Using Authentic Materials in uixed Ability Classes

An in-service teacher-training task
(6) sophia C. Papaefthymiou-Lytra

@ Read these gquestions before you read the text.

- Vhat is this text?

- Where can you find a text like that?

- ho is this text addressed to?

- lhat is the writer trying to do in this text?

@ As you noticed there whole words or parts of words
‘missing from the left side of the text. With your
group try to work out what is missing.

@ liow list the services that this equipment can
offer to prespective customerss

@ Discuss with your group why phrases such as 'a ray
of light' and ' pot of gold' are found in & text
like this one.
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Appendix 12
Using Authentic Materials in Mixed AbilityUClasses

An in-service teacher-training task
(©) sophia C. Papaefthymiou-Lytra
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Appendix 12a

Using Authentic Materials i Mixed Ability Classes

An in-service teacher-training task
C) Sophia 8. Papaef thymiou-Lytra

Task Sheet

Look at these pictures carefully.
Can you guess what this gentelman is? __

Now try to guess what he is doinge.

And now try to guess what he is saying in each picture.

Picture 1:

Picture 2:

Picture 3:

Discuss all possibilities with your group members and try
to reach a plausible decision.




AUTHENTIC MATERIALS AND LEARNER-CENTRED INSTRUCTION 195

Appendix 13

Using Authentic liaterials in Mixed Abiblity Classes

An in-service teacher-training task
@ Sophia C. Papaefthymiou-Lytra
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Appendix 13a

Using Authentic Materials in Mixed Ability Classes

An in-service teacher-training task
©Sophia C, Papaefthymiou-Lytra

- Number and name the objects in your handout.

- Now write down for what purpose we might use each
objecte Do it 1like that:

A cawne is ot fo walic with.
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Appendix 13b

Using Authentic laterial in Mixed Ability Classes

An in-service teacher-training task
@ Sophia €. Papaefthymiou-Lytra

2. You came back after a week's holiday and you found
your house broken in. You called on the police to
report the theft. The officer-in-charge asks you to
tell him in detail what 's missing from your home,
(Your missing things are in the picture.) Occasionaly,
he asks you questions about the size, quality, colour
or condition of your stolen things. He also shows
his surprise when small and big things have been
stolen from your home by the seme burgler.

be While you will be talking a third member of your group
will be listening to you taking down details of your

Teporte

c

After the conversation is over the "secretary" to the
officer-in-charge will report to the rest of the group
whet the missing things are with as many details as
possible. The other members of the group- who hawve
also listened to the conversation = will make
corrections or add relevant information missing from
the "secretary's" report.

Number of group members: 5 to 6
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