Anastasia Papaconstantinou

A HOLISTIC VIEW OF LANGUAGE: A HUMANISTIC VIEW OF
PEOPLE

The signs of stress in today’s youngsters due to social, psychological,
personal and familial problems are quite evident. A report in the 1970’s
placed suicide as the second highest cause of death, after the drugs, among
young people in the USA. Figures from Canada indicate four hundred per
cent increase in suicidal acts in the past two decades for those between
fifteen to nineteen years of age (Miller, 1976: 1).

However, education can help young people make sense of their lives and
the world around them provided that this will be achieved through a more
personal and human educational process. The climate of the school as a
place to live in is not just a setting for a specialized learning process.
Teachers and students live in it together for at least 1.100 hours a year
(Torbe, Medway, 1981: 142). So a climate that is good to live in can also be a
climate in which learning flourishes. What students do often though
encounter is many hours in school, considered as a waste of time. Education
thus, which is not responsive to the strains on youth and society is a great
failure and anachronism.

All educational institutions all over the world, as Rogers points out (Read
and Simon, eds, 1975: 40-41), have focused so intensely on the cognitive
aspect of the learning process, that this narrowness has evidently resulted in
serious social consequences. The most evident consequence of all being
the complete exclusion of the element of excitement from education. Most
teachers would agree, at this point, that anxiety and boredom are the great
enemies in the learning process. Our educational institutions must foster
thus the positive psychological growth of students, otherwise the growing
problems in education and society will be worst with time.

Today we are sure that man's knowing is the essential part of the
generation of knowledge. In this age of rapid change and increasing
awareness of the need for continuing lifelong education, especially in the
field of F.L, researchers and scientists are called to explore the role of the
«affective» in making learning more «effective»'. It is important therefore to
make flourish the qualities of humans who although they are all superbly
endowed, they are not aware of it. The key to unlocking these powers lies in

1. Humanistic Education, referred to as «affective» or «emotional», has drawn its principles
from Humanistic Psychology. The stress is putnot on «what is taught» but on «how it is taught».
Therefore, ways are sought so as to «humanize the learner», the classroom, the materials
used, in order to achieve «self growth», «self acceptance», and «acceptance by the others».
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the activation of both brain hemispheres?. The theory behind the above
mentioned concepts is found in Humanistic Psychology, in which one of the
distinguishing features is the idea of «personal growth» or continuous
personal improvement.

In this context we will explore the role of Humanistic Psychology and
Education and we will then try to attempt a comparative assessment of the
traditional and the «holistic» approach. By examining furthermore samples
from the European and Greek E.F.L. classroom we will point out the
importance for adopting the humanistic techniques.

1. 1 Humanistic Psychology

Prior to the 1960’s there were two main movements in Psychology: the
psychoanalytic and the behavioristic. Both these two theoretical perspecti-
ves were greatly influenced by cultural factors. Psychoanalytic theory
originated in the supposedly repressive society of Vienna at the beginning of
the 20th century. Behaviorism commenced in turn-of-the century America
and was consistent with the optimistic psychological climate in America at
that time.

Around 1960 the so called «third force» in psychology came into
existence, and this was HUMANISTIC PSYCHOLOGY. lts theory was based
not only on what the person is, but also on what the person has the potential
to become. It appeared at a time when many people were questioning
traditional values, as the striving for success and financial power. Further-
more, such issues as pollution of the environment, raised questions about
the quality and richness of life. The emphasis given upon existential
problems, gave rise to a more humanistic psychology, and a more
humanistic view of people.

As we can see, the three major theoretical positions in Psychology appear
to be closely linked with the social and cultural factors of their times. Today,
fortunately, there is a shift in our society’s focus from the academic
achievement to self-actualization, since it has been proved that the vast
majority of us achieve only a small portion of our potential.

It is accepted by science that man’s brain is only partly used. We have
accepted the convention that a few people will excel, a few will fail and the

2. Recent research has shown that most people use only a very small part of their full brain
potential. Some psychologists put it as low as 1%. The key to unlocking these powers lies in the
activation of the right hemisphere of the brain. It is this part of the brain where emotions,
imagination, creativity and artistic sense are located. In order to help our learners to become
successful, we have to bring these faculties into the learning process so as to reinforce the
logical, verbal and analytical capacities of the left brain. We can help them to get in touch with
their unused brain potential, so as to be able to grasp concepts «holistically» and to provide
them with inspiration and affective involvement to study.
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vast majority will cluster in the middle of the curve, between the two
extremes.

However, a recent discovery by Nobel Laureate, Roger Sperry, of the
California Institute of Technology, suggests that the normal curve may be a
myth. Professor Sperry demonstrated that each hemisphere of the brain can
independently process information to solve problems. This finding has
inspired hundreds of follow up studies, which are mainly known as right-left
brain. Most educators have heard of them and perhaps someday these
views can be applied to instruction (Benson and Zaidel, 1985).

Among the prominent spokesmen for Humanistic Psychology are Gordon
Allport, Abraham Maslow, Carl Rogers. Humanistic thinking primarily has
called attention to neglected areas of human motivation that are in need of
research. The most central area of concern is the «self» and «self
awareness», that is how individuals feel about and perceive themselves. In
self actualization, it is most helpful the fact of full acceptance by the others
and about the others. If we feel good about the others we also feel positively
about ourselves, while negative opinions about others are related to
negative self evaluation.

Maslow, furthermore, admits the existence of a multiplicity of need
systems (Maslow, 1970). There is a prepotency of needs, with the lower
needs, which are physiologically based, having the greater strength and the
higher needs, which are psychologically based, being relatively weaker.
Hence, the lower needs must be satisfied before the higher ones can seek
fulfilment. The highest peak leads to self actualization and it is evident that it
appears in midlife, whereas the infant has lower needs and as it grows up
higher needs are developed. Though higher needs are less necessary for
survival, they nevertheless contribute to survival and growth, and for this
reason are called «growth needs»>.

1. 2 Humanistic Education

The term «humanism» has often been viewed as rather misleading,
related with the intellectual movement in the Rennaissance. In its most
recent senses, however, it designates a wide range of modern tendencies

3. Maslow (1970) characterizes the lower needs as deficit D-values, since the attainment of
their desired goal produces tension reduction and returns the organism to a state of equilibrium.
Freud was exclusively concerned with D-values. On the other hand B-values are associated
with growth, motivation, increased tension. Such B-values are: wholeness, perfection, beauty,
justice, creativity, truth. Maslow points out that the need to create or to produce beauty brings
tension, which is associated with positive rather than negative affects. Adjectives such as:
happy or satisfied are less appropriate in describing the lives of these individuals. Maslow gives
a list of characteristics for self-actualizing individuals, as: challenging, exciting, democratic
character structure, with social interest etc.
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and orientations towards self awareness, personal growth and understan-
ding of the self and the others. It has come out as the result of the feelings of
isolation, detachment, and depression, which accompany modern life.

Since though the word humanism is difficult to be explained it is better to
describe its opposite meaning. A «non-humanistic» course is one which is
taught, because tradition or some authority, out of the classroom, has
decided on the way it will be taught or presented, and the students
participating in it are asked to work mechanically in order to produce correct
sentences without regarding the language into depth. Humanistic Education
is definitely NOT a way to hold students’ attention on difficult days, but it
experiments a deeper level of exploration in the affective sphere.

In scientific research often topics are selected chiefly, because objective
and convenient methods are available. Research projects though should be
undertaken because they are significant to human issues and the important
factors in people's lives must be studied. The humanists believe that
research must be based on problems rather than on methods. They are
deeply concerned with learners, their powers, their initiative and anxieties.
The students are individuals with emotional, spiritual and intellectual needs,
and as such they must be viewed. The fact is that humanists are more
interested in the psychology of the learner, and are obviously distinguished
from the behaviorists for whom language is verbal behavior produced by
operant conditioning®.

What then does it mean to call myself a humanistic educator? The answer
is that | constantly work against the notion that | have «a group» in front of
me. | have in fact thirty or forty individuals in class, and as a teacher |
respond to the unique ways in which learners perceive particular learning
experiences. In this way both the learner and the teacher are given an
opportunity to know the reason they are together in the class. Furthermore,
classroom activities encourage community experiences and students and
teachers are having opportunities to know one another.

4. Behaviorism was the psychological movement that for some 40 years has influenced
researchers and scientists, especially in USA (1920s to 1960s). It was based on the theory of
stimulus/response and its major axioms were:

a) Human learning is explained through an empiricist position: What was observable was to
be explained whereas what was unobservable could neither be explained nor could it form
part of an explanation.

b) Learning consists of acquiring habits.

c) Good response receives good reward of some kind.

d) The habit is reinforced by having the stimulus recur so often that the response becomes
automatic.

It is obvious from the above that the psychological condition of the learner himself was not
considered to be of greater importance than the goal of the learning process was. The aim of
learning was the attainment of knowledge and this was achieved by mimicry, imitation and
constant practice.
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To produce satisfactory results in the class, however, alway§ requires a
certain degree of craftsmanship, which, in the case of humanistic approach,
must be high and be maintained day after day (Stevick, 1980: 294-295). In a
task oriented class, like the F.L, the student’s place is at the center of a
space created by the teacher, so as personal growth takes place. In this
class the teacher must be eager to understand his/her students, and take
riks for the hope of establishing a differant kind of life for himself/herself and
his/her students. The role of the teacher has been re-defined, and emphasis
was given on the way he/she affects the learner’s attitude®.

Humanistic education must be built on a methodology that is affective and
effective, which seeks for emotional freedom, but is based at the same time
on logic.

2. 1 Traditional vs Holistic Approach

The concept of the traditional school has unintentionally hindered the
achievement of excellence for most of our students by using almost
exclusively the left brain only, that is the logical part of it. So the academically
capable students are those who are able to adapt to left brain instruction.
Humanists, on the other hand, follow a holistic approach, in which
experiences are not broken down into single frames, but the entirety of life is
considered. According to this approach wholesome and healthy individuals
should be studied. People have a need to push forward in life, to develop
their potentialities and this is the significant point.

The attempt made by the humanistic techniques is to open up the reserve
powers of the learner and help him/her learn much more without struggle or
strain. In traditional education almost everyone accepts a very low norm of
struggle and fatigue. Through the humanistic approaches we try to
«desuggest» this norm and replace it by one which will open up the learner’s
powers. We are also concerned with educating the «whole person», the
intellectual and the emotional dimensions.

Humanistic techniques then, aim at increasing the warmth and closeness
among people and developing the feeling of wish to know each other.

5. Humanistic Education according to Stevick (British Council, 1982: 7-10), is concentrating
on three points that underlie the humanistic methods and techniques:

a) Attention is given to the purposes of th> learner, his .interests and needs.

b) The balance of power is very important in the classroom. The degree of independence,

autonomy, responsibility and creativity of the learner is crucial.

Humanistic teachers see language as something which must engage the whole person,
not purely intellectual, but emotional and affective as well.

6. Dr. G. Lozanov has introduced the method of Suggestopedia, based on humanistic
psychology. His Institute is in Sofia. Lozanov’s research center is not only working on the
application of the method for the students’ benefit but on teacher’s training as well.

C
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Moskowitz (1978: 19-20) believes that they are good for the teacher as well
as the students in expanding growth and self-awareness, getting in touch
with feelings and increase the learner's potential and creativity.

Outstanding teachers, as Marva Collins in Chicago (1985: 77-82), have
understood the importance of working with both brain hemispheres. Collins
has demonstrated for example, that black children in the lower half of the
normal curve can be inspired to read the classics with great relish, master
abstract mathematics and express themselves eloguently in writing and
speaking.

Itis evident from the above that by combining brainswitching with research
findings we may be ready to move a great majority of our children to the area
of excellence. The problem though is excellence in what? The answer being
that we need specific goals that are meaningful and important in the lives of
our children.

F.L teachers, who know all the joys and benefits of F.L learning consider it
unnecessary to explain the reasons for F.L learning to their students. A
research in Greek highschools (Papaconstantinou, 1988: 120) has shown
that 51% of the students do not see any reasons for studying English as a
F.L. This evidently results in lack of motivation for learning, and the teachers
have to consider that it is not obvious to young people why they are
supposed to learn a particular foreign language.

2. 2 The role of the teacher in the Greek F.L classroom

A kind of «control» is necessary for the success of any human act. As far
as we can see control by the teacher is legitimate even in modern or
humanistic approaches. The teacher is the central and most powerful figure
in class (Stevick, 1980: 15). He/she is the person for setting the
interpersonal atmosphere in the class and for conveying enthusiasm and
conviction. He/she is there to provide the right amount of learning material. If
there is too little of learning material the student will not be motivated and if
there is too much he will feel abandoned.

The teacher uses the appropriate language in class, with the purpose to
support the global orchestration of the learning environment. Used con-
sciously it can become one of the most powerful and purposeful tools of the
teacher and an invitation and model for the student. In the humanistic class
the vocabulary used is the most important element for suggestion, creativity,
and both the teacher and the learners must hear it and feel it too.

The evocative power of words greatly affects the teaching/learning
process. The intention to create a relaxed environment in the classroom is
expressed verbally. For this purpose let us have a look at the following two
paragraphs and let us try to compare them. The following paragraphs are
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taken from some notes on which | have worked during a workshop at the
International House of Teaching (Hastings, 1986).

A. Welcome! | am delighted to begin sharing with you a new approach to
learning which is fun, relaxed, playful and effective. In this class you
will naturally and easily begin tapping into the extra-ordinary reserve
capacities we all have and find that positive learning is relaxed and
pleasant.

B. Good Morning. My name is Professor Schmid. | hope you will enjoy
this class. You don't need to be nervous or anxious about learning in
this course. Forget your tensions and don’t worry about trying hard. In
this class we will go beyond our old limitations and leave behind our
negative attitudes toward learning.

By comparing the list of words that follows we can clearly see, that

although the intention may have been the same in both statements, the
effect of each one is obviously different.

Welcome! Good Morning
delighted Professor

sharing hope

with you enjoy

new need

fun nervous

relaxed anxious

naturally - forget

effective tensions
extraordinary capacities worry/trying

we all have we will go beyond
find old

positive limitations
relaxed leave behind
pleasant negative attitudes

In the first paragraph of the above presented, | am consciously using
positive areas of represented experience, whereas in the second one the
student is called to experience something new, through reminding him/her
what s/he has to forget (which is negative) in order to experience the
unknown to him/her positive effects of the new learning process.

From the above it is clear that in the created accepting atmosphere the
learners may feel as free as possible to come to the learning experience just
as they are without their defences. They are opening up the possibility for
growth and learning awareness. If on the other hand they must defend
themselves, there is a loss of wholeness in the process.

Under the need to observe how the Greek F.L class works and how the
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F.L teacher uses the appropriate humanistic vocabulary, a questionnaire
was created and completed under my guidance by fourth year university
students who have attended class observations in different highschools in
the area of Athens. Out of a total number of 69 EFL classes we found out
that most of F.L teachers do not even say Hello to their students when
entering the class. More precisely, to the question:

How did the teacher address the class when

entering the classroom?

30 answered that there were no greetings at all.

From the 30 teachers who did not greet at all:

10 said: «Open your books».

10 said: «Be quiet». IN GREEK.

5 said: «Sit down».

3 said: «Right».

2 said: «Why don't you open the window?» IN GREEK.

39 teachers addressed the class in some way, but

24 in a rather impersonal way

9 with more personal greetings

6 only made students feel as members of the classroom reality, by using
the appropriate language, as:

«Good Morning. We have a future teacher with us, who has come to watch
our lesson, so we have to put on our best behavior to show him that we are
the best class».

Furthermore what is said non-verbally is to be as decisive in the learning
process as the use of language itself. So the teacher’s manner (is he calm,
confident or nervous, distracted or busy), the appearance, movement, tone
and posture are significant aspects in the teacher-learner communicative
process, and this non-verbal behavior is a largely neglected area in teacher
preparation. This teacher awareness though is the first step in humanistic
teaching.

From the same questionnaire mentioned above to the guestion:

Was the teacher's attitude towards the learners friendly or authoritarian?

60 answered that it was friendly, nevertheless there were
9 teachers who appeared as authoritarian.

To another question:

During the lesson the teacher was standing:

a) at his/her desk

b) near the learners

52 were standing near the students, but a great number of them

17 remained at their desks, without moving at all, during the lesson.

In the traditional classroom moreover, mistakes are pointed out either
harshly or gently, immediately or after a while. The student in any of the
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above cases feels that he has been evaluated negatively or positively. Most
of the teachers agree that negative evaluation may be harmful, but just a few
admit that exaggerated positive evaluation is as well dangerous. Anyway, it
is the evaluative climate itself that does the damage. Nevertheless, this is
not to say that people do not learn under the traditional evaluative system,
but the question is: «How much do they learn?» At this point there seems to
be a respectful interest in humanistic techniques, nowadays, which in some
way may be considered as revolutionary.

Humanistic teachers care less for faulty expressions and believe it is
better to be on one’s feet using the new language with pleasure than seeking
for perfect and meaningless structures. They trust to the power of
peer/self-correction, in an atmosphere of experimentation. Moreover, they
believe that it is not the teacher’s praise, but the group’s laugh that proves
successful communication.

Conclusions

Humanistic education has come up with a number of innovative and fresh
ideas about creating the appropriate learning environment that will encoura-
ge feelings of trust and warmth, by decorating the classroom with posters,
with affective expressions, appealing to the senses of the students with
special lighting and music for relaxation.

With relaxation and the use of music and other motivating techniques the
students are called and encouraged to use their logic and emotions in a
holistic way so as not to be scattered into pieces, but perceived as a whole
and entity, where the body, the mind and the heart work all together.

The most important contribution of the right/left brain learning is the
influencing of the learner’s subconscious attitude towards the learning task.
This is achieved by imaging and visualization. Relaxation helps to create
some mental pictures, which will reinforce the achievement of the goal.
Many people do listen to music while they work. It is relaxing and may be
considered to raise energy levels and aid concentration.

It is generally agreed (O’Connell, 1982: 111) that most of the brain’'s
capacity is unused, but few seem to notice it. The rare person who has
access to some of this potential is classified as genius. All people though can
gain access to some of the reserve powers if they can be liberated, even a
little. Our belief is that if intelligence can be developed, then every man has
the right to be intelligent.

| remember the words of a humanistic teacher (Journal of the Society for
Effective Affective Learning, 1987) and | repeat them, because they are
coming out from the depths of my own feelings and thoughts:

«l was happy to dabble with the traditional methods. Happy to run my
own little events in the EFL classroom. But now | 've been shaken out
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of my happy state. | 've been told it can be done and charged to make it
happen. | believe now that evolutionary development is not only a

- biological event, but that it can happen in leaps and can be effected by
man. The only thing that we have to do is to believe it, work and live for
it>.

It will no doubt be a great success if someday we will hear our own
students say what a young lady in Sofia®, exlaimed about the E.F.L. class, at
the end of a five weeks course, in Lozanov’s Institute: «Oh, that there could
be an eternal and never-ending English course!». We can be sure then that
our efforts in trying to make F.L learning more affective and effective have
come to a successful end, in accordance to our aims and perspectives,
under the scope of Humanistic Education.
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APPENDIX
QUESTIONNAIRE

a. How many children are there in the class? ——
b. How are they sitted?

Boys with boys? ——

Girls with girls? —

Boys with girls? —

. How did the teacher address the class when entering the classroom? (in

Greek or English, exactly as he/she uttered it)

. Where does the teacher stand during the lesson?

a. at his/her desk
b. near the students

. The teacher’s attitude towards the pupils is:

a. friendly
b. authoritarian

a. Was the mother tongue (L1-Greek) used in the class?

Yes — No —
b. How often was L1 used in the class?
very often —— quite often —— rarely ——

¢. L1 was mostly used by:
the teacher ——
the pupils —
the teacher and the pupils ——

. Has the teacher used L1 (Greek) or F.L (English) to bring order in the

class?

- The F.L used in class did it follow strictly the book-curriculum or did it go

beyond it, according to the pupil’s personal needs for expression and
their personal interests?

. How many pupils have actively participated in the F.L class?

in the total ——
boys ——
girls —

. In one didactic hour:
~a. How much time did the teacher speak?

b. How much time did the pupils speak?

. Describe ONE interesting moment/event in the class you have

observed.
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MEPIANHWH

Anastasia Papaconstantinou, A Hollistic View of Lanquage: a
Humanistic View of People

2npepa, n emoxn Hag Hmopel va xapaktnploBel wg n emoxn Ing
yvaoong. O dvBpwnog, woTdco nMapd To MARBOG TWV IKAVOTHTWV Kal
XApopATWY ou dlaBETel, Mapapevel TIOANEG POPEG avioXupog UMPo-
o1d otig eEeAi&elg mou cupBaivouv oTov KOOHO YUpw Tou. Mpdopateg
€peuveg anédelfav OTL ol MepLoodTEPOL AvBpwMOoL XPNoloToloUV éva
UIKPO HOVO HEPOG TOU €YKEPAAOU TOUG, TOU TOAAO( WuxoAdyol
neplopiouv 0to 1%. H AUomn oTo mpdBANUa NG MEPLOPIOKEVNG QUTNG
XPNONG TWV avBp@nivwy duvatoTtrTwy TonoBeTe{tal oTnv evepyoroin-
on Tou Oegklol nuiogalpiou Tou eykepdaAou. Ekel Bpiokovral Ta
ouvaiohnuata, n eavracia, n ONUIOUPYIKATNTA KAl N KAAALTEXVIKT
aioBnon. MNa va Bondrooupe, wg eknatdeuTikol, Toug HabnTég pag va
avantUEouV TIG AOYIKEG, YAWOOIKEG Kal avaAUTIKEG duvaTdTnTEG TOU
aplotepol nNuoealpiou ToU eyKEPAAOU TOUG, TPETEL va eVIOXUOOUHE
npomTa TG 5pactnploTNTeg mou &ekivolv amd To Se&ld nuiogaiplo,
oOTwG Mpoavapépape. Mnmopouue va Toug Bonéricoupe va ouveldnTo-
MOINCOUV TIG aXPNOLHOToNTEG dUVATOTNTEG TOUG, WOTE VA UMOPECOUV
va Mpooeyyioouv Tn yvwon OALKA, Kal va amoKTIroouV TNV KataAAnAn
d1aBeon Kat evdlagépov ya pdaenon.

STnv emoxn tng taxeiag aAkayng kat g augavouevng ouveldnto-
noinong yia cuvexn exnaideuon Kat emuépPwon, oTo Xwpo g =. .,
Ol EMIOTHHOVEG KAl EPEUVNTEG KAAOUVTAL VA EPEUVHTOUV TO POAO TNG
cUVAICBNUATIKAC EMIBPACNG YA AMOTEAECUATIKOTEPN HABNON. H Bew-
pla mou oTnpidet TNV dAroyn autr BpiokeTal oTnV AVBPWIIOTIKN
QuyoAoyia, Tne omoiag Baaikn avTiAnygn eivain 13€a TG «POCWIIKNG
avantugng».
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